First, there is more to partnership maturation than achieving research or group process tasks; we observed that there are broader, collective building blocks to be achieved for a collaboration to succeed over time. Second, we experienced that the transition through these stages was at times associated with conflict that if navigated well, led to improved interactions.
Finally, human development is a universal experience that is resonant for people of varying backgrounds. This project represents the culmination of an iterative series of self-reflections with the goal of producing a framework that has illustrative resonance for both community and academic partners.
ApproAch

Overview
Our project uses a CBPR approach to implement a community-based, randomized, controlled trial with a delayed control condition, testing the effectiveness of a culturally and linguistically appropriate family skills training program designed to prevent tobacco and other substance use intention among Latino youth ages 10 to 14 years. 10 The 
Erikson Model
Erik Erikson created a stage-based psychosocial development model drawing on the observation that humans are influenced by biological, psychological, and cultural factors (Table   1 
process of reflection
We developed the framework because we were asked to share our experiences as an exemplar of CBPR partnership.
We engaged in three rounds of iterative reflection regarding the framework. The first round was prompted as the coprincipal investigators prepared for a presentation describing how we achieved success in our partnership. 12 The co-principal 
Lessons LeArned At eAch stAge
We have described key events in our partnership at each stage with associated lessons learned ( Table 2 ) and illustrative quotes from team members (Table 3) .
Infancy
According to Erikson, 12 infancy reflects the initiation of an individual in the world. The individual must learn that the world is a safe place where one can trust and feel secure.
Similarly, partners need to build trust and security.
In PI/JP, the community and academic co-principal investigators knew each other, but this foundation of trust did not extend to others in the community principal inves- We learned that developing trust and security among all partners requires identification of a common interest that is important to the community. The more community-driven the process, the greater the likelihood that any previous negative experiences with research can be overcome.
Toddlerhood
In this stage, an individual must understand that he or she has interests and can make decisions independently. In a partnership, this translates to recognizing the needs and autonomy of partners, while building will to work together.
We expanded our collaboration to include additional partners. Two invited collaborators did not continue because the project required too much time and did not fit with their organizations' priorities. Through the process of co-writing a pilot grant, the group identified common goals and strategies, and informally established a consensus model for decision making.
We learned that, at early stages, individuals try out group membership. The project must have personal resonance and fit with their organizations' goals and available resources. At Common interest in parenting programs.
Frequent collaborative meetings.
Framing driven by a community Parent Advisory Board.
Overcame staff distrust.
Identification of a common interest which is beneficial to the community is the foundation for trust.
Identification of a common theory or approach is helpful.
The more community-driven the process, the higher the trust.
It is essential to have trust at all levels, not only between project leaders.
Building trust requires building interpersonal relationships.
To develop ways to respect individual and organizational autonomy within the partnership while building the will to work together.
Built collaborative team.
Developed partnership goals and strategies to address them considering the needs of both the community and academic partners.
The project must resonate personally for the participating mem bers and fit with their organizations' goals and available resources.
Bilingual/bicultural university professionals increased trust.
Tools to prompt process discussions should be considered early.
Preschool Age
To broaden skills through a common project and cooperate well within the group.
Built pilot curriculum and implemented pilot project.
We chose not to randomize participants.
Community and academic partners participated equally and worked beyond paid time to implement program.
Denying clients potentially valuable services, even in an untested program, is a significant sacrifice on the part of community agencies.
At this stage threats to trust may not be worth methodological gain.
Compromising research methods reaffirm that projects are run the partnership and not by academics, setting the stage for future decision making.
School Age
To increase competence in the performance of project activities and to formalize teamwork.
Began to formalize the way we worked together.
NIH grant co-writing with inclusion of randomization.
Community partners used PI/JP in grant application.
Implementing the pilot study in a participatory manner strengthened the collaboration and increased capacity of all partners.
Trust and a set of mutually beneficial goals, such as producing evidence based program, allows for agreed upon sacrifices such as randomization.
Adolescence
To develop an identity for the partnership and a set of ideas on which to base future work.
Defined partnership name-treatment, mission, and vision.
First presentations to community and academic audiences.
Discussion of project copyright.
Creating a "brand" solidified our accomplishments and identity.
Institutions often lag behind healthy partnerships in their ability to accommodate participatory processes.
Early Adulthood
To solidify the bond within a growing partnership.
First (planning) year of 5 year grant.
Readdressed collaborative agreements with increased formality.
Trained and educated new members on project.
Redefined roles.
It is necessary to readdress fundamental issues of how the group works together once moving into larger projects.
Tension can develop as roles formalize.
Middle Age
To produce creative and meaningful work, share lessons learned with others.
Implementation of work of large grant.
Presented at local and national events/ conferences about our project and collaboration.
Community and academic co-principal investigators asked to advise other CBPR projects.
Joint community/academic presentations generate utmost impact for both community and academic audiences.
Reflective processes such as the one we engaged in for this manuscript allow means for the group to reinforce successes and better understand program impact.
Maturity
To view the achievements of the partnership with satisfaction.
Our partnership is not yet at this stage. It is critical to see the researcher as a partner, sharing the power in making decisions.
[CP1]
The trust was a setback to define things well. Once we overcame the distrust, we were able to be specific, define things well. We had clearly some issues of miscommunication.
[CP3]
Everyone was aware of the strong added value that this was bringing to the community. When you are doing research for things that are really meaningful for the community you get the sustainability, the extra support. You get those things when you are really addressing those needs, instead of thinking on what I can do research on to publish a paper, or what is easiest for me to do to get a paper published, instead of working in the things that need to be solved in the community.
Two great people who work with the community were involved, so I was attracted to be involved as well. I already trusted them, I knew how they worked, and because of this, I decided to get into this project.
[CP2]
Preschool Age
We had fun. At the same time that we worked, we were laughing at each other. We valued the relationships first, and that bonded us. We were kind of a support group for each other. We really cared for each other. From a community and Latino perspective this was huge. This project was not only professional, working here was also personal. This is a community value: people working with people; and we connected as persons.
We had to make it work, and we all worked more than we were required.
It was on those Friday meetings where we bonded. Those hours, and hours, and hours we spent together, creating those slides, revising those slides, tweaking the language . . . it was painful! But also rewarding . .
. [AP1]
I knew the consequences of not doing randomization. I said let's just meet. We met in your house.
[CP4]
And then we just made the decision of not randomizing.
[AP2]
Even though this was a crisis, [the decision of not randomizing], I thought that this was going to be resolved. It was never to the point that this [partnership] was going anywhere.
I think it was a great decision to bring Angela [community CBPR expert], because she talked about the budget and what her own group of teachers and herself has gone through. She explained so well how the university manages the money, and the percentage that you take. You wouldn't want to explain it, because is the distribution of your money. A third [community] party made all the difference.
[CP5]
School Age
The main concern was the community, how to say no, you will not participate in this program, with the need being so big. This was similar to now, but then we came up with the delayed control group.
With all these experiences we learned so much about research, that then we understood the need of randomization. I can see how these experiences have trained me to be part of other research initiatives.
Working with the U has helped us to get more funding, because funders like you.
After we became aware of the results of the pilot, we had to keep going. We had the idealism of adolescents that no one could stop us. To see our work as a product was a wow moment, where we became aware of what we had done.
The things that we discussed were part of the group, but also part of our lives. We taught the parents you need to use "I" messages, set negotiable and non-negotiable rules. We admired the program, what we learned, and what we were teaching to the parents.
When we presented the results to the parents, we felt so proud about what we did.
We thought that was a good way to recognize that it was truly CBPR, to have a copyright that recognizes each part, but it was a disaster. I wanted it to be combined. We are so CBPR, that even our copyright is CBPR. It didn't fly. . . . The institutions are saying you need to do CBPR, but the institutions, the leaders, are not ready for it. So, different layers of change need to happen in order to really have CBPR projects.
Early Adulthood
It is a lesson learned, of being more intentional about openness and disclosing the challenges, because all have some assumptions. My assumption was always: the U is rich, and with this research projects the people get richer, and richer, while the community is forgotten.
Also, it is incredible how this project has made [collaborating agencies'] partnership really strong.
Because we have worked for such a long time, it is easy for others to join the group.
The program has created capacity in their participants to grow. This program has created social capital in the community. It is like you graduate from a stage, and you move to the next one. At the beginning Sandra [CP] was facilitating the sessions, but now she is also teaching the curriculum to the next facilitators.
Note: CP = community partner; AP = academic partner.
this stage, most partnerships would benefit from establishing formal group processes. 13 Our group likely functioned well despite not establishing group process because many of us had worked via consensus decision making previously, the group was small, and the group included Latino university professionals who bridged differences.
Preschool
Preschool-aged children engage in new experiences that require purpose, planning, and problem solving. In a partnership, collaborators develop and initiate a common project and learn to cooperate.
During this stage, PI/JP implemented the pilot study.
After receiving the grant, the academic co-principal investigators and collaborators recognized that they had different perceptions of the role of a funded position. Because of the trust established in earlier stages, the community partners recognized that the project was underfunded, accepted the miscommunication, and although frustrated, moved forward with the project. All collaborators willingly worked beyond time they were paid to implement the pilot because the group was collegial, and the program met a vital community need.
One conflict was about randomization. Initially, we had not planned to randomize participants, but the academic co-principal investigator was encouraged by mentors to do so to provide stronger evidence for future work. In the end, we agreed not to randomize owing to community concerns regarding denial of services.
We learned that although academic partners may absorb Community agencies identified the benefit of having a locally relevant, evidence-based program for grant writing.
Academics understood that it was essential for all participants to receive services. Two agencies successfully used PI/JP for a state grant application that benefitted the agencies and the larger project; we used this opportunity to pilot the youth component of the program.
We learned that implementing pilot studies in a participatory manner with attention to capacity building strengthens a partnership's ability to move to larger projects. Foundational trust supports sacrifices to achieve mutually beneficial goals.
Adolescence
This stage is characterized in both human and partnership maturation by the development of an identity. At this stage, our NIH project was funded but had not started. We produced our first outcomes indicating program success; presenting results to community and academic audiences generated pride in our work. We also contracted a Latina graphic designer to create a culturally resonant theme for our intervention materials and produce a name treatment for the project.
This "branding" of our work formalized group identity. We were advised to copyright our program and began discussions with the university and a state program supporting two collaborating agencies regarding jointly holding the copyright.
A dialogue ensued with administrators and lawyers regarding contracts and ownership of grant products. In the end, despite the fact that the partnership desired a shared copyright, this was impossible to negotiate between large bureaucracies.
We learned that creating a "brand" and presenting a successful project solidifies partnership identity and accomplishments. There may be dissonance between partnership identity and the hierarchical structure of large institutions that need to catch up with healthy partnerships in their ability to accommodate participatory processes.
Early Adulthood
Adults commit to intimate relationships. Similarly, partners must solidify the bond that brought them together.
At the initiation of our NIH study, we underwent change in group structure. Five community organizations were new to the project. Therefore, at the initiation of the project we (1) trained new members in principles of CBPR, history of the project, and rationale for the project from theoretical and community-centered perspectives, and (2) re-established group processes and produced formal documents describing our goals, priorities, and processes for group interaction, data sharing, and publication/presentation. Despite training, staff recruiting participants struggled explaining to parents that they might receive the training a few months later when parents needed the program content immediately. Core partners met frequently with community staff new to the project to build trust in the process and support them in working through the concerns of potential participants.
We learned that, upon moving into larger projects, it is necessary to readdress fundamental issues of how the group works together and to bring new partners along through earlier stages of trust building. Providing adequate training on CBPR and support on the research rationale helps staff explain issues of randomization.
Middle Age
At this stage, adults generate products that will be useful for future generations. Likewise, partnerships develop creative and meaningful work that has broad application.
Our group recently entered this stage as we arrived at the midway point of our current grant. We have presented broadly about our work and partnership. All presentations have been delivered jointly by community and university partners, likely contributing to positive evaluations. We continue to work in a participatory manner implementing our research study. We have not delivered early presentations of research findings for community because we have not implemented the study at all sites. This is a problem for the CBPR process because community members would like information while they are still engaged with the study, not many months later. To partially address this issue, we have delivered presentations on the community's role in the study, why researching PI/JP is important, and general updates on study progress.
We have learned that research timelines may be out of sync with community expectations regarding returning study results. There are limitations to our framework; notably, that it is linear whereas partnership development is cyclical.
Partnerships must return to prior stages at important junctures such as the expansion of membership. Furthermore, although the intention of the framework was to describe how a partnership overall is developing, particular partners may respond negatively to the categorization of their work being in an "infant" stage. In our experience utilizing the framework in CBPR training, we have found that for partners in early stages, the metaphor of human development reinforces the perspective that young partnerships require the extra attention and nurturing that children need to develop in a healthy manner.
In conclusion, this framework could provide a means for partnerships to reflect on their strengths and challenges at a given time point to help assure that they achieve longevity and provide a framing for partnership development that is accessible as a teaching tool for novice partners. Identification of building blocks of partnership development is important as we work to increase capacity for collaborative research that promises sustained benefit to communities.
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